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Abstract
There is a general belief among researchers and speakers at conferences and
symposia that learning and developing writing skills are considered a difficult task.
Academic writing requires conscious effort and much practice in organization, language
use and mechanics in writing. This study is an attempt to show that most common types
of writing problems among English language female students at King Khalid
University. College of ARTs, Sciences and community. Sixty students participated in
this study, they were asked to give a sample of own- writing modules and to answer a
questionnaire about what they think the reasons behind writing problems they face
when they write in English. The data are different types of writing problems among
English language female students.The findings of the study showed that students
declared the main problems behind their weakness of writing were grammatical
weakness, limited training and writing practice, and educational background. The most
important recommendation of the study is that, teachers should focus on these themes
and pay more attention to these problems, in order to reduce writing weakness .
Keywords: English –writing, Writing approaches, writing problem.
1-1 Introduction
Writing is an important productive skill that can be used in learning other receptive and
productive skills (Zhu, 2004). English language is the most widely spoken language in
the world. Nowadays, The use of English is more widespread because of the businessenvironment revolution, the ongoing advances in technology such as internet and other
businesses (Pakir, 1999).English as a foreign language and English as a second
language (EFL/ESL) learners face many obstacles. Learning and developing writing
skills are considered a difficult task. Academic writing requires conscious effort and
much practice in organization, Writing encourages thinking and learning, now that it
motivates communication and makes thought available for reflection (Mekheimer,
2005).Teh (2005) pointed out that writing is the skill most Malaysian students are less
proficient in and they do not know how to accomplish the written tasks in satisfactory
ways. Writing is a basic skill that needs to be mastered by all English Language major
students. It is believed that writing demands a great deal of skills and conventions such
as writing readiness and grammatical rules for the students to become proficient and
effective writers Emmons (2003). ÖzgeRazı, (2013) stated that “Turkish students who
learn English as a foreign language usually find it difficult to write in it. ”Haiwen
Mo(2013) investigated the current situation of college English writing teaching in
China through , he found that the college students‟ writing ability is far from
satisfactory.Nunan (1999) states that “the most difficult task to do in language learning
is to produce a coherent, fluent, extended piece of writing, which is even more
challenging for second language learners. ” Written products are often the results of
thinking, drafting and revising procedures that require specialized skills, skills that not
every speaker develops naturally (Brown, 2001). Research into Arab EFL learners‟
writing centres for the most part upon learner‟s failure to handle a variety of
assignments as prescribed by the syllabus that has constituted their language training.
Other things being equal, writing problems are primarily attributed to the students‟
linguistic incompetence, immature mastery of rhetorical structure of the English text,
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Arabic discourse transfer and the like (Al-Khuweileh and Al-Shoumali, 2000; Al-Hazmi
and Schofield, 2007; Fitze and Glasgow, 2009). Implicit in such research findings is the
suggestion that learners are to blame for their failure to rise to the expectation of their
institutions. Apparently, educational policies have seldom been rendered responsible for
defects in learning output in general and demonstration of writing skills in particular.
Viz. Such factors as teacher/student ratio, the number of students in the classroom, the
number of writing courses, course materials, teaching methodology, etc. have rarely
been addressed as possible causes of Arab EFL learners‟ writing problems. This paper
posits that the institutional adoption of outdated writing approaches, and, therefore, the
use of writing resources pertaining to them are the main factors to complicate Arab EFL
learners‟ writing practice. In that connection, the paper will apply content analysis to
these areas in three Arab Universities: King Saud University (Saudi Arabia), Jordan
University of Science and Technology (Jordan) and Al-Akhawayan University
(Morocco).
1-2 Theoretical Background
Nofal (2010) conducted a study in which he investigated and scrutinized the reasons
behind the weaknesses of English major students in Philadelphia University – Jordan .
He stated that “it is difficult for students to express themselves adequately In writing.
The most discrete characteristics of a good paragraph are virtually absent in the writing
of most students. Unity, consistency, order and coherence are obviously lacking ,
students fail to signal the direction of their thoughts by the use of transitional words
such as, however, moreover, nevertheless, and phrases like , on the other hand, in fact,
of course, etc. ”
Bahloul (2007) believes that a main cause of spelling errors, and one that seems to
cause most learners of English a big problem in developing their spelling proficiency is
the irregularity of the English writing system. This irregularity appears to confuse
learners from different language backgrounds, including native speakers. The main
cause of this irregularity is that, as Henderson (1981) indicates, there is no One-to-one
correspondence between the written word and its pronunciation. Hildreth (1962) also
attributes many of the spelling difficulties that most learners of English have to the
“inconsistencies in English word structure” (p. 4). Of the four language skills, writing
has always been the main concern of EFL practitioners and researchers (June, 2008).
Writing requires knowing the factors that influence both its process and product.It
contributes to the development of learners cognitive skills in attaining the required
strategies in the learning process such as analysis, synthesis, inference, etc ( Bacha,
2002).
Latif (2007) aimed to examine second language writing anxiety and writing selfefficacy in the context of English as a foreign language in Egypt. Participants were 67
Egyptian English language teaching students. The results indicated that second language
anxiety was negatively associated the students‟ writing performance. According to
Connor (1996: 59), current-traditional rhetoric benefited writing in three ways. First,
„written products became a respectable object of academic enquiry‟. Second, writing
was no longer taught by part-time instructors or Teaching Assistants. Third, a number of
journals were devoted to research in writing. All in all, current traditional rhetoric
contributed to free writing from being a mere reinforcement of its sister skills; viz.
writing has become an independent skill and has been practiced for its own sake.
However, the product approach became a subject of criticism in 1980s. Krashen
(1984:25). He maintains that if the student-writer is „able to master all the rules of
punctuation, spelling, grammar, and style that linguists have discovered and described‟,
then their reward would be a Ph.D in Linguistics but they would never be competent in
46

ْ َمجلَّةُ جامعة
[ISSN 1858-6139] 2017 بخت الرضا العلميَّة العذد الثاني والعشرون ديسمبر
University of Bakht Alruda Scientific Journal Issue No. 22 December 2017
writing. So owing to what was considered drawbacks in the product approach, the late
1970s witnessed a shift to the process approach. From the point of view of the
advocates of the new approach, writing should be an „explanatory and generative
process whereby writers discover and reformulate their ideas as they attempt to
approximate meaning‟ (Zamel, 1983:165).
According to Raimes (1983:216) „composing means expressing ideas, conveying
meaning; composing means thinking‟. Obviously, then, the manipulation of linguistic
structures would be considered the most peripheral aspect of writing. In fact, by
preoccupying themselves with the formal aspects of writing, the students would do no
more than „lock themselves into a semantic and rhetorical prison‟ (ibid). Instead, the
prime concern for classroom activities would, therefore, be generating preliminary
ideas, doing prewriting activities, outlining, getting started, producing first drafts,
editing, revising, etc. Nacira (2010) conducted a study in which he analyses some
factors behind students poor writing productions at Batna University. He stated that
“concerning the learners, the findings revealed that the majority of the teachers assume
that the effects of L1, lack of reading, motivation, and practice result in students‟ poor
performances in writing. They added that these difficulties occur at all levels the
sentence, the paragraph, and the essay.” Several research studies have indicated that
international students studying in the Asian universities encounter challenges in coping
with the writing demands in their disciplines Myles, J., & Cheng, L. (2003). Jafari&
Ansari (2012) mention the Iranian EFL students failure in writing .He states that “the
failure of Iranian EFL students in L2 writing as effectively as they should, canperhaps
be attributed to a variety of factors including L2 writing instruction, lack of motivation,
L2 writing feedback, lack of target language proficiency and vocabulary, the
interference of L1 into L2 and psychological variables such as anxiety. ”Salem (2007)
explored the views of 50 male undergraduate students majoring in English in relation to
writing in English at the University of Al- Azhar Egypt. Most of the students felt
overwhelmed when they were required to write on a certain topic. They did not know
how to start, how to develop their ideas or how to conclude the essay. They also lacked
the technical skills of writing acceptable compositions in English. They often repeated
their ideas, reported few if any valid points, made serious mistakes in grammar and
punctuation, and included irrelevant information. Hourani remarks that the primary
causes of errors can be as follows: “Interlingual errors and intralingual errors.
Interlingual errors are those which are related to the native language whereas
intralingual errors are those which are due to the language being learned.” (2008:11).
Russel and Spada (2006) stress that there is growing evidence that error correction is
overall useful and can be helpful in L2 learning. Correction is essential in helping
students become more accurate in using the foreign language.(Zhang:2009)A nonnative
speaker is able to possess near native-like proficiency in the EFL context if he or she
has plenty of time for learning English, adequate exposures to a wide variety of English
both spoken and written, a real need to use English on a daily basis and interaction
with more knowledgeable ones, not treating English as a subject to be learned, but as a
means of communication, where the focus is on the meaning first, then on the form of
the language .Almarwany (2008) confirms what Elkılıç states with regard to the
punctuation problems. Almarwany (2008) states that students‟ first language causes
many writing problems. Among these problems are capitalization and punctuation.
According to Almarwany (2008), the results of the test revealed that the students
committed various mistakes in grammar, organization, and, most importantly, in
capitalization and punctuation (p. 10). Like Elkılıç, she pointed out that errors in
punctuation were the most frequent. The findings indicated that errors in punctuation
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resulted from inadequate mastery of L2 rules as well as Arabic interference. Due to
inferior language proficiency, students apply L1 rules without realizing that L1 and L2
have different systems of punctuation. There are some punctuation marks commonly
used in both Arabic and English, but such is not true all the time. Only if there is a
similarity between L1 and L2 will this lead to a positive transfer. However, there are
three arguments supporting the fact that the fate of writing is not always bound up with
the fate of the other skills. First, people do not always use writing to reinforce activities
pertaining to other skills being learned. In fact, there are a number of activities that can
only be handled through the medium of writing. Viz. such activities as personal and
official letters, books, newspapers, journals, etc could not be conceived as just a
reflection of other skills in any direct sense. Nor can it be possible to argue that these
skills are as capable as writing in handling these same communicative functions. Even
in educational settings there are situations where students practice writing as an end in
itself. Second, there are a variety of writing problems that cannot be overcome by
learners‟ competence in the other skills. This could have otherwise been the case if
writing had indeed been approached simply as „homemaid‟ of the other skills. The
writing literature shows that it is mostly through writing instruction, writing practice
and teacher‟s feedback that students‟ writing can be improved (cf. Krashen, 1984).
Third, writing autonomy can be shown by its role as a differentiating factor between
literate and illiterate members of the relevant speech community. Regardless of the
changing roles that writing has been assumed to play (cf. Raimes, 1987), a number of
approaches have to date been proposed to provide guidelines for (successful) writing
pedagogy. The relevant literature abounds in three such approaches that seem to have
been most influential. These are the product approach, the process approach and the
functional approach. As to the process approach, it is concerned with the finished text.
Particularly, it is concerned with manipulation of lexical and grammatical structures in
the written text. All writing forms characteristic of the oral and audio-lingual methods
(technically known as controlled composition) are subsumed under this approach since
they were concerned with the correct use of language structures. Of course, these forms
of writing could not be expected to develop learners‟ composing abilities beyond the
sentence level. What they did was either reinforce „paradigms, grammatical exercises,
dictation, translation from native to target language‟ (Rivers, 1981:293) or functioned as
a reinforcement for oral habits (Silva, 1990:11). However, the 1960s witnessed a new
development into the product approach that has come to be known in the literature as
the „current-traditional rhetoric‟. This writing theory differs from its predecessor (i.e.
controlled composition) in advocating writing at discourse level. It particularly
emphasized the paragraph and its components (ibid, p. 14). (Shearon, 2001)In case of
the Saudi students, most of the English language input they receive occurs inside the
classroom. Effective teaching leads to improved student achievement. Great teachers
have a huge effect on their students. They inspire their students to maximum effort and
maximum accomplishment.
Definition of Terms
Writing: Peters (1986) defines writing as a “curiously solitary form of communication,
addressed to an absent and often unknown reader” (p. 169). Grami (2010) commented
that many researchers
(Widdowson, 1983; Smith, 1989; White, 1987) have defined writing as a „complicated
cognitive task‟ because of the fact that it “… demands careful thought, discipline, and
concentration, and it is not just a simple direct production of what the brain knows or
can do at a particular moment”
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Zamel (1983) views the process of writing as non-linear, exploratory, and generative
whereby writers discover and generate ideas as they attempt to approximate meaning.
This process involves the sub-processes of planning, collecting data, drafting, revising,
rewriting and editing. These sub-processes need not to be seen as sequential stages; they
are rather highly dynamic, non-sequential, and interactive processes.
Writing problems: for the scope of this study the concept of writing problems refers to
the situations when students have difficulties in one or more aspects of writing skill
such as proper use of grammar, punctuation and spelling writing skills. When facing
such problems students fail to produce a free mistakes piece of writing.
1-3 Purpose of the Study
This study aims to explore mainly the language problems made by English language
students at King Khalid University when practicing writing: The general purpose of the
study is to make balance between opportunities for students to engage in writing that
is meaningful to them, and to receive main instruction in the skills and strategies
they need to become proficient writers. Development of the self-regulation
strategies and motivation needed for independent writing are also important.
1-4 Questions of the Study
This paper is aimed at investigating the following questions:
1-What are the most common types of writing problems among English language
female students?
2-What are the reasons behind the most common types of writing problems among
English language female students from their perspectives?
3-What are the suggestions to solve writing problems made by English language female
students?
1-5 Instrument of the Study
This study was carried out in the College of ARTs, Sciences and Community at King
Khalid University ... To achieve the purpose of the study two instruments were used :
1-Sample of students produced writing modules.
2- A questionnaire to be spread to the students.
Sample of the study
Sixty English language female students participated in this study.
1-6 Procedure of the Study
To answer the questions of the study and in corporation with the English teachers at the
English department, 60 of the English language female students were asked to write
around 200 words about two of the following topics: one (about yourself) start with “I
was born”, the place you mostly like to visit, the moment your life changed forever and
finally why you can succeed in your life, another about the cultural food in Saudi
Arabia. The researchers analyzed and scored the students written products. To answer
the second question of the study the students were asked to answer a questionnaire
about the reasons behind the most common types of writing problems from their own
perspectives. To answer the third question of the study the student were asked to
suggest remedies to overcome writing problems they face when they write.
Statistical Analysis
The study used the descriptive statistics namely p percentages of the samples' responses
regarding the items on the questionnaire. The sample of the students were manually
checked and scored.
1-7 Results, Discussion and Application
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This analyzing the data related to the three research questions:
1-What are the most common types of writing problems among English language
female students?
2- What are the reasons behind the most common types of writing problems among
English language female students from their perspectives?
3- What are the suggestions to solve writing problems made by English language
female students?
1-8 Grammatical and punctuation errors
Sixty-third-level students who study English language at the University of King
Kkalidparticipated in this study. They were all enrolled in a writing course designed for
third level in the academic year 2016- 2017. The students were asked to write an essay
of 200 -250 words about two suggested topics. The researchers scored and analyzed the
written data. The results of analyzing the most common grammatical errors and
punctuation errors in the students „written data are: errors in the use of tenses, in the
use of prepositions, syntactical errors, the subject-verb agreement, errors in the use of
articles errors.
1-9 Classification of Grammatical Errors:
A total of 401 grammatical errors were found. Table 1 shows that the most common
grammatical errors were as follows: Tenses (30%), Prepositions (15%), syntactical
errors (20.5% ) subject- verb agreement (20%) and the use of the articles (15%). Table
1 stated for that the most common grammatical errors are in the students' module
writing. See table 1 for details.
Table 1. Grammatical Errors
Types of Errors

Number of Errors

Percentage of Errors

Tenses

104

30%

Prepositions

34

15%

Syntactical errors

66

20%

Subject – verb agreement ,

100

20%

Articles

54

15%

Total

358

100%

1.10 Spelling error, and sentence formation
The errors which the participants made in the use of tenses amounted to 118 errors33% of the total grammatical errors. See table 2 for details.
Table 2. Spelling error
Types of Errors
Present progressive instead of
present simple
Simple present instead of
present perfect
Simple past instead of
present perfect
Simple past instead of
simple present
Total

Number of Errors

Percentage of Errors

37

33%

32

32.6%

19

15.%

30

19. %

118

100%

50

ْ َمجلَّةُ جامعة
[ISSN 1858-6139] 2017 بخت الرضا العلميَّة العذد الثاني والعشرون ديسمبر
University of Bakht Alruda Scientific Journal Issue No. 22 December 2017

The results of the analysis of the grammatical errors shown in table 1 reveal that the
most common grammatical errors were in the use of the correct tense 118 errors making
33% of the total. In details,37% of the students used present progressive instead of
present simple.32% of the students used simple present instead of present perfect
.whereas 19% of the students used simple past instead of simple present. Finally 30%
of them used simple past instead of present perfect This may be due to L1 interference,
as compared to English, which has the simple and continuous forms. Moreover, Arabic
language does not make the distinction between actions completed in the past with and
without a connection to the present. So Arabic students have problems with the present
perfect tense, as in I finished my pocking . Can you check it?.
1-11 Errors in the Use of Prepositions
The errors which the participants made in the use of prepositions amounted to 34 errors9.6% of the total grammatical errors. See table 3 for details:
Table 3. Errors in the Use of Prepositions
Type of errors

Number of errors

Percentage of error

Omission of preposition

18

60%

Addition of preposition

9

19.6%

Misuse of preposition

10

20.4%

Total

34

100%

Omission of preposition is a large area of suspicion for students,60% of the students fail
to practice it correctly .at the same time 19.6% of the students misuse the correct
preposition .Finally 20.4% of the students add a preposition where it is not needed. Arab
students face a real problem with using incorrect prepositions when they write
compositions in English because of the quite difference in using prepositions in both
languages. On student wrote (Wait me) instead of (Wait for me), that‟s because in the
Arabic language there is no preposition after the verb (wait). Arab students as EFL
learners usually try to relate the use of English prepositions to their mother tongue (MT)
prepositional system. In many instances, the difference in the number of prepositions
and the lack of a one to one mapping between the English and the MT prepositions is
the source of the difficulty. In addition to this, since prepositional usage in English can
be highly idiomatic (especially in preposition verbs and phrasal verbs), the nuances of
idiomatic usage of English prepositions are highly challenging to EFL learners and even
native speakers are sometimes unsure of the correct form (Gass S, 1983: 161).
1-12 Syntactical Errors
The syntactical errors which the participants made amounted to 66 errors- 20.2% of the
total grammatical errors. See table 4 for details:
Table 4.Syntactical Errors
Types of errors

Number of errors

Percentage of errors

Omission of plural ending„s‟

12

19. 2%
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Misuse and addition of the plural ending „s‟

10

14.1%

Misuse of possessive „s‟

12

20. 1%

Incorrect use of
comparative adjectives

8

14.1%

Wrong word form

20

32.4%

Total

70

99.9%

Wrong word form error is an error done by 32.4% of the students .anther tricky area for
students to learn is the omission of plural ending 's'.19.2% of the students show
deficiency in this area .20.1%of the students fail to use the possessive 's' correctly
.14.1% of the students misuse the plural ending 's' incorrect use of comparative
adjectives is also tricky for 14.1% of the students. Research on second language
acquisition has long acknowledged the important role of Interference as it hasa negative
influence of the mother language (L1) on the learners' performance of the target
language (L2). This influence results in language transfer. According to Oldin (1989),
"Transfer is the influence resulting from similarities and differences between the target
language and any other language that has been previously acquired; the transfer of
Arabic structures in the English students „writing has produced a number of errors on
the grammatical, lexical, semantic, and syntactic levels.
1-13 Verb Agreement
The errors which the participants made in the subject-verb Agreement amounted to 100
errors- 28% of the total grammatical errors. See table 5 for details.
Table 5 .Subject-Verb Agreement
Types of errors
Number of errors

Percentage of errors

plural subject verb
50
60%
singular subject verb
30
25%
Indefinite Pronouns
20
15%
Total
100
100%
One of the most common type of error made by students in the study group is verb
agreement. In this case the subject and the verb phrase in the English sentence should
agree in number and person. This was the area with a big sampling with a total of 100
attempts. The big amount of errors could be a strong indicator that the students lack a
basic understanding of subject-verb agreement. In Arabic, the subject must agree with
the verb that follows, that is to say if the subject is masculine, the verb should respond
to it and the same applies to the feminine. A possible explanation why students tend to
add –s after plural, and omit –s after singular may due to overgeneralization of the rule.
Students over generalize the plural by adding the plural –s to the verb that follows and
omit the –s in the verb if the subject is singular. Most Arab students confuse between
the third person singular (–s) and the plural (-s). They tend to add --s to the verb if the
subject is plural and omit –s if the subject is singular Mori, Y. (1998).
1-14 Articles
The errors which the participants made in the use of articles amounted to 54 errors15% of the total grammatical errors. See table 6 for details.
Table 6
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Error source

Number of Errors

Percentage of Errors

Omission

20

40%

Addition

21

40%

Substitution

13

20%

total

54

100%

40% of the students omitted the articles when they have to be used. Substitute of the
right article with the wrong one is made by 20% of the students.40% of the students
add an article where it is not needed. While the Arabic system manifests a binary
distinction between the defined and the undefined, the English system exhibits a
tripartite distinction. The Arabic language system of the definite and indefinite articles
might have a negative effect on the students' wrong use of these articles in the target
language (English )Hourani (2008). AbiSamara (2003) investigates the reason behind
the students misuse of the articles. He found that most of the errors were traced to L1
interference (interlingual errors). This implies that the article system of the L1 (Arabic)
is transferred negatively into the target language. This is in line with Mizuno (1999).
1-15 Spelling mistakes
Al- Karaki (2005) attributed the spelling errors that she identified into six causes.
According to her the main causes of spelling errors of ALE are pronunciation,
differences between the sound systems of English and Arabic, overgeneralization,
arbitrary nature of English word derivation, incomplete application of English spelling
rules, or the lack of knowledge of the exceptions of spelling rules, and performance
errors. Spelling Students need to understand that spelling mistakes do not usually
prevent the reader from understanding what the writer is trying to say, but they can
create a negative impression. For this reason it is advisable to try to remove them from
important pieces of writing.
Table 7. Spelling Errors
Causing spelling error
from the viewpoint of
the students:
1. difference between
written and spoken
English.
2. The origin of English
words.
3.The phonological
differences between
Arabic and English.
4. The better speller better reader.
5. Textbooks help in
developing spelling
proficiency.
6. lack of materials.

Strongly
disagree

Disagree

Neutral

Strongly
agree

Agree

100%
94%

4%

2%

2%

2%

96%
98%

92%

4%

2%

7%

3%
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7. lack of interest to
learn.
8. lack of good teachers.

95%

5%
100%

All students agree that the difference between the written and spoken English and the
lack of good teachers are among the main reasons behind their spelling errors.98% of
the students believe that they will be better speller if they become better readers.
phonological differences between Arabic and English is consider a serious cause for
spelling errors by 96% of the students.95% of the students see developing interest to
learn spelling as important factor to master it .The origin of the English words as a
cause of spelling weaknesses is regarded by 94%of the students . The role of the
textbooks in enhancing the students' spelling competence is emphasized by 92% of the
students. 88% of the students say that they are weak in spelling because of the lack of
extra material. See table 7.
Question 2
In order to answer the second question of this paper,students were asked to answer a
questionnaire for knowing how students learn English grammarand the reasons behind
the most common types of writing problems spread among them.
Following tables illustrate percentages of the students' answers.(See appendix A).
Table 8. Grammatical Errors
Causing grammar error from
the viewpoint of the students:
1. learning grammar through
a context.
2. Master the grammatical
concepts under study.
3. Using Arabic to facilitate
grammar learning.
4. focusing should be on the
accuracy of production.
5. learning grammar along
with other language skills.
6. Grammar is taught in
isolation
7. Practicing the new
grammar a lot.

Strongly
disagree

Disagree

92.5%

Neutral

3%

4.5%

3%

2%

87%

7%

90%

7%

2%

Strongly
agree

95%
98%

2.%

3%

1%
3%

2.5%
93%

Agree

97.5%
7%

When being asked about how they learn English, a majority of the students 95.5 % of
them strongly agreed that they don‟t learn grammar items through a context .98 % of
the students say that their teachers use Arabic to simplify the rules and facilitate
grammar learning.87% of them reported that they should focus on the correctness or the
accuracy of the grammar production.. 90 % of the students said that they learn grammar
along with other language skills. 97.5% agreed on the fact Grammar is taught in
isolation and instruction focuses on rote rules and memorization.94 % of the students
claimed form-focused grammar instruction is the core teaching strategy of grammar
instruction in Saudi EFL classes. 93% of the students strongly agree that they don‟t
practice the new grammar a lot. See table 7.
Question 3
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The third question of this ishow students suggestthe solution of writing problems which
face them when they write. In order to obtain this suggestions about how to overcome
writing problems, the researcher conducted an interview and spread a piece of paper to
each student with three question to encourage them to participate in study.(See
Appendix B)
Student suggested as follows:
1-To solve grammar problems'
1. Teaching grammatical concepts should be within a context.
2. Arabic should not be used to simplify the English grammar rules
3. Focusingshould be on the fluency not just the correctness or accuracy of production.
4. Grammar rules should be taught incorporatingwith other language. skills.
To solve punctuation problems'
 Punctuation marks should be introduced within a context.


Teachers should help students to recognize the similarity and the differences
between the Arabic punctuation system and the English one.
 Teachers should help students develop interest toward the use of the punctuation
marks.
 Teachers should check the use of the punctuation marks continuously.
To solve spelling problems'
Teachers be trained enough to help students overcome spelling deficiency.
Teachers should draw students' attention to:
 The difference between written and spoken English.
 To the fact that the origin of English words makes learning their spelling difficult.
 Teachers be trained enough to help students overcome spelling deficiency.
Summary
The analysis of the results: find that the student‟s committed several kinds of errors in:
grammar, punctuation and spelling. The data obtained from the students' module writing
showed that students suffers serious deficit in applying the punctuation system correctly
in writing such as:
No use for the full stops at the end of a sentence.
No enough spaces between words.
Hardly using question marks, hyphens, semicolon, semicolon, Exclamation mark,
missing comma after introductory elements and colon.
The absence of the upper case at the beginning of the new sentences.
Capitalizing for proper nouns.
The analysis of through spelling mistakes reveal that these mistakes fill in one of the
following categories :
1. Substitution, Omission and Addition
According to the students, the most common factors that affect students English
writings that their teacher use Arabic to simplify the rules and facilitate grammar
learning beside the fact that grammar is taught in isolation and instruction focuses on
rules. Learning grammar away from other language skills, the focusing of the grammar
instruction on grammar form and the limited practice of the new grammar as affecting
factors over their poor grammar learning.
Concerning the ways of how students learn punctuation 38 students agree that
differences between Arabic punctuation systems affect their learning of English.
Students also mention that their teachers fail to improve their use of the punctuation and
don‟t check the correct use of the punctuation marks, they don‟t teach the punctuation
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marks through a context, sometimes forget to use the punctuation marks and don‟t
inspire students to be more sensitive infusing the punctuation marks.
Spelling is a major challenge for all students to defeat. When exploring about how
students learn spelling, all of them agree that the difference between the written and
spoken English and the lack of good teachers are among the main reasons behind their
spelling errors. Students also believe that they will be better speller if they become
better readers. Not learning the phonological differences between Arabic and Englishis
considering a serious cause for spelling errors from the students point of view. Students
also see developing interest to learn spelling, the origin of the English words, the rules
of writing all these enhance the students' to overcome writing difficulties.
Conclusion
As a practical activity, language teaching is assumed to „draw on insights from many
disciplines‟ (Brumfit an dJohnson, 1979). Linguistics has been a major discipline to fuel
classroom activities. Where writing is concerned, it was once practiced as „sentences in
isolation‟, Widdowson‟s (1979) . The second half of the 20th century witnessed new
developments into the linguistic theory whereby the „text‟ has come to be viewed as the
basic unit of language. Once again writing pedagogy has been greatly influenced in that
classroom activities have focused on the paragraph as a unit of writing. Examination of
the writing syllabus of some Arab universities has shown that writing practice assumes
a bottom-up approach, emphasizing the sentence and its constituents at the expense of
the skills needed to write coherent paragraphs. Thus, since the sentence and the
paragraph are two different levels of linguistic representation, the current writing
syllabus cannot be expected to improve learners composing skills at textual level.
As mentioned earlier, this paper aimed to explore mainly the writing problems made by
English language female students at King Khalid University ..College of ARTs,
Sciences and community. when practicing writing. The results of the study indicate that
the students faced the following problems in writing: grammatical problems,
punctuation problems and spelling problems.
Recommendations
Writing involves altering many things at the same time: grammar, spelling, letter
formation, vocabulary, punctuation, capitalization, content, and following the directions
of educators. All of these skills must be automatic for writing to be effective. As a
student progresses through universities, the challenges relating to writing students
should involve in story writing, editing, research, note-taking, text/exam writing, etc.
All of these tasks require planning and time and it's recommended that:











Additional time for writing assignments
Identifying and Addressing Difficulties in Handwriting
Encourage the student to elaborate on which ideas need to be included in the
assignment within the organizational model
Begin writing first/rough draft from the model
Increasing the number of assignments.
Well defined essay writing rules (sentence, paragraph, introduction, conclusion,
transition words, etc...),
Students ' samples should be checked and distributed back to them for correction
and analysis.
helping students to overcome writing anxiety.
Clear instructions and sufficient guidance about how to perform the writing task.
personalizing and simplify and more interesting and relevant topics ( real life
situation).
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draw their students' attention to the fact that good writers are basically good readers.
Edit for vocabulary usage, sentencing, grammatical constructions, mechanics of
writing (spelling, capitals, punctuation, paragraphing)

Suggestions for addressing writing difficulties
* Begin with a brainstorming stage where ideas about the subject are written down.
Help the student organize their ideas from the brainstorming to an organizational model
(i.e. a story map, a timeline, an outline, organizational software such as Inspiration,
Spark-Space)




Marks for spelling only deducted when spelling is an essential skill requirement for
the task
For students who cannot keep up with note taking from a blackboard, provide a
copy or outline
Work in small time periods rather than spending hours at a time.
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